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ABSTRACT 
 
The Effects of Direct Instruction on Completing College Application Forms of 
Students with Learning Disabilities 
 
by 
 
Allyson White, Master of Education 
Utah State University, 2013 
 
Major Professor Dr. Robert Morgan 
Department: Special Education and Rehabilitation 
 
 
 Students with a Specific Learning Disability (SLD) often experience 
challenges when transitioning to postsecondary education institutions after high 
school. A unique challenge involves filling out forms in order to registered for 
college. One of several components to a successful transition to postsecondary 
settings requires students to complete application forms. The purpose of this 
project is to examine the effects of direct instruction (DI) on increased performance 
of filling out college application forms of students with SLD in a special education 
classroom. Participants included eight high school students, ages 17 to 18, with a 
SLD. The intervention in this study involved teaching each participant through two 
sessions using DI to independently fill out forms required for college registration: an 
application for college undergraduate admission and an application for disability 
resource center services. The study collected pre- and post- assessment scores using 
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a grading rubric and analyzed difference scores to assess the impact of DI on 
participant’s performance. The study also included a social validity measure that 
randomized pre- and post- forms that were independently examined and scored by 
a admission counselor and a disability resource center (DRC) representative. Using 
the rubric, most post-assessments for accuracy and completeness were higher than 
pre-assessments for both the college admission application and DRC forms. The 
admission counselor and DRC representative rated most post-application forms 
higher than pre-application forms. These findings suggest that transition supports 
are needed for students with SLD in filling out applications required for college.  
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Introduction 
 
Students with specific learning disabilities (SLD) enroll in college at a lower 
rate when compared to students without disabilities. According to the Utah State 
Office of Education Special Education Rules (2007), “Specific learning disability is 
defined as a student, whose disability affects their educational performance and 
who, by reason therefore, needs special education and related services” (p.17). The 
Learning Disability Association (2010) suggests that a student with SLD “exhibits a 
disorder or deficit in one or more of the basic psychological processes” (p. 3).  
Although students with SLD enroll at lower rates, accessing college is an 
essential and realistic goal for many of them (Madaus, 2005). Grigal and Hart 
(2010), among others, describe research and case studies on college success of 
students with SLD. Skinner and Lindstrom (2003) identify skills and strategies, 
based on their experience, found to be necessary for students with SLD to succeed in 
a college environment. 
Despite success stories and recommended strategies, many students with 
SLD experience problems in the transition process to postsecondary education. 
Cawthon, Cole, and Austin (2010) reported, “Students with learning disabilities 
(SLD) face unique challenges when entering post secondary education after high 
school” (p.112). Registering for college is one of the many challenges faced by 
students with disabilities, because it involves completing application forms. In order 
to register and apply to college and disability resource center services, students may 
be required to fill out a number of forms, which may include: an application for 
college undergraduate admission (required for admissions) and a disability 
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resource center application (optional to request services).  There are no 
accommodations or services available to assist prospective college students with 
SLD to complete college admission forms, despite civil right mandates, Section 504 
(P.L. 93-112) of the Rehabilitation Act of 1973 and Americans with Disabilities Act 
of 1990 (ADA; P.L. 101-336). Madaus (2005) reminds us that these mandates and 
public law prohibit discrimination against an individual on the basis of a disability 
and ensure equal access in postsecondary settings.  
As they fill out forms, students with SLD face an even greater disadvantage 
because too often these forms are cumbersome and confusing. Madaus (2005) 
reports the following information regarding the college admission process: 
Postsecondary institutions are not required to modify admission 
requirements for applicants with disabilities. For an applicant to be admitted, 
the institution must consider him or her “otherwise qualified” despite the 
existence of a disability. According to Section 504, a qualified person at the 
postsecondary level is one “who meets the academic and technical standards 
of requisite to admission or participation in the recipient’s education 
program or activity” (104.3 (k)(3)). In order words, the student must 
participate in the standard admissions process and must have academic 
credentials that are equivalent to those of his or her peers with out 
disabilities. (p. 33) 
 In 2009, Test et al. described one of the most interesting challenges facing 
educators today is to determine what effective practices for student with disabilities 
lead to successful post school outcomes. Students with SLD struggle with completing 
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college application forms independently based on reports of teachers and informal 
observations. To date, research on how to complete application forms has not been 
undertaken based on my literature search. But from my observation of high school 
students with SLD seeking to enter college, they usually respond to the task of 
completing college admission forms in one of three ways: (a) they fill out the form 
incorrectly, (b) they discontinue filling out the form at some point claiming the 
process is too complex, or (c) they turn over responsibility of completing the form to 
a parent or other stakeholder. Unfortunately, in none of these three scenarios do 
students with SLD gain the critical skill of completing forms, an activity they are 
likely to replicate and need to perform independently many times during adulthood. 
Students with SLD need direct instruction in completing college application forms. 
This instruction needs to focus on the task of how to teach students with SLD to 
independently fill out application forms accurately and completely.  
Literature Review 
The researcher conducted an electronic search with EBSCO Host, Google, and 
Google Scholar search engines to identify all research on use of tutorials for college 
students with SLD to increase academic skills, the search then moved to academic 
supports at postsecondary level or support in transiting from high school to college, 
and finally moved to assistance and support in filling out college application forms. 
The review attempted to locate and investigate any studies specifically geared to 
secondary education and transition-age students. The databases targeted for the 
search included the following terms: tutorials programs, support services, college 
supports for student with disabilities, transition supports, effects of explicit and direct 
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instruction in teaching writing, and teaching high school students with SLD to 
complete college application or financial aid forms. As mentioned through the 
literature review, thus no research was found specifically related to assistance to 
students with SLD to independently fill out college applications. 
 At the college level, in order to receive disability resource center services, 
students are required to self-identify and report diagnosis information, and request 
appropriate accommodations.  Cawthorn et al. (2010) conducted an on-line survey 
to gather information from students with SLD regarding their perspectives on 
accommodations and obstacles presented in gaining access to college services. The 
survey was conducted at a public university with participants recruited from an 
Educational Psychology Subject Pool. A total of 110 sophomores, junior and senior 
students with SLD completed the survey. Students were required to take a screening 
questionnaire, provide grade level information, and indicate whether or not they 
self-identified as a student with SLD. The survey consisted of two parts, including a 
first section collecting information on (a) accommodations use, (b) 
opportunities/barriers faced during transition, (c) knowledge students had 
regarding their disability and available services, and (d) self-advocacy strategies. 
The second section contained open-ended questions such as “What opportunities or 
barriers did students with SLD face in accessing services at the university?” and 
“What level of knowledge did the student with SLD have regarding their disability, 
available services, and strategies for self-advocacy?”  
 A mixed-method approach was used to identify use of accommodations 
and barriers to the college experience. The checklist and open-ended questions 
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were aggregated in a summative form requiring two researchers to independently 
code results until 100% accuracy was mastered on the coded categories. Of the 
students surveyed, a majority (71%) reported that they were unsure about their 
disability and could not provide information of their diagnosis. Further results 
showed 43% of the students interacted with the disability resource center regarding 
campus services. In the area called opportunities and barriers, 32% of students 
reported little interaction with college faculty regarding academic support. A fifth of 
the students (21%) stated they struggled with obtaining disability-related 
accommodations. Students were unable to identify a diagnosis, but could indicate 
their learning disability category, 91% of the students did not recall having an 
Individual Education Program (IEP). Additionally, 82% reported they did not have a 
final IEP meeting and could not recall covering transition topics or discussing 
postsecondary goals and 48% reported they did not receive guidance regarding 
contact information for disability resource services at the university. The results of 
this study show that students with SLD are potentially underprepared to locate and 
obtain services once they reach college. Thus, it is critical for college-bound students 
with SLD to possess knowledge of their disability and accommodation needs. 
  In 2001, Whelly, Chang, and Harding completed a national survey of 
educational support provisions. The study was conducted due to a number of 
students with disabilities accessing postsecondary education programs and not 
understanding the critical importance of education supports. The university 
sampled 2- and 4-year postsecondary educational programs in order to determine 
the education support offerings for student with disabilities. This survey was led by 
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the National Center for the Study of Postsecondary Educational Supports (NCSPES) 
at the University of Hawaii at Manoa. The researchers wanted to find out the 
education supports available to students with disabilities in postsecondary 
education settings. A survey was developed, piloted, and distributed nationwide to 
over 1,500 disability support coordinators. Researchers who were members of a 
consortium of four universities generated the survey questions; they were 
experienced individuals with expertise in the development of national surveys. The 
survey contained questions with specific cluster topics (i.e. “Institution’s capacity to 
offer supports or accommodations, number of students who receive support by 
disability type, written policies regarding disability support provisions”). The 
survey was disturbed two ways; it was sent to partnering organizations and then to 
2 and 4-year universities. A Data Analysis System (Statistical Packages for the 
Psychological Sciences: SPPS) was used to compute results.  
  Results gathered show that students need to know and be able to identify the 
nature of their disability, particularly in regards to their own strengths and 
limitations in order to understand how to request for appropriate accommodations. 
Based on these findings, research needs to be done to examine the value of 
educational supports in transition from high school to college and postsecondary 
education settings. 
  Balcazar et al. (2012) described the results of a program developed to 
improve transition outcomes for low-income minority youth with disabilities. 
Participants included a total of 254 students. Of the total, 164 graduates from 
Chicago high schools consisted of intervention participants (IP) and 26 graduates 
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from high school in the same large urban area formed the comparison group 
participants (CP). Both participating groups had comparable percentages of males 
and females; the average age of both groups ranged between 19 and 20 years old. 
Participants were Latino, African American, White, and other unspecified racial 
backgrounds all with a variety of disabilities. Of the participants, 76% reported 
having SLD. Additionally, 13% were unable to identify their disability. Two case 
managers provided support and interventions to participants in the program study. 
Ten main support functions were identified in the study, one of which included 
support with completing college applications as reported by the case manager.  
  A mixed method approach was used to address the research results. The 
researchers analyzed a pre- and post- assessment comparison that was used with 
the CP. A transition outcome assessment was developed in the form of an interview 
and consisted of questions about participants’ employment and postsecondary 
enrollment. Quantitative, qualitative, and demographic data were collected to 
analysis the effectiveness of the interventions. The study contained transition-
support functions and domains that were supported by interventions implemented 
by case managers, the College specific domain-Pre- college admission function is 
described by Balcazar et al. (2012): 
This function included any assistance provided to build participants’ skills to 
identify and enroll in suitable postsecondary educational programs. Such 
assistance included helping youth with various aspects of applying to 
colleges and/or postsecondary educational programs (e.g., preparing for the 
ACT or SAT, completing college application, filling out application for 
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financial assistance, filling out registration forms, and applying for Vocational 
Rehabilitation services) and any other steps that were needed to prepare for 
enrolling in postsecondary education programs. (p. 126) 
  The literature review research indicates that identifying a disability, 
disclosing needed accommodations, and completing forms are critical transition 
skills for young adults with disabilities interested in going to college. These 
transition skills are not acquired through existing academic curricula; they need to 
be taught. The instruction needs to provide practice opportunities to guide the 
student to independent performance under conditions and within environments 
emulating those within which the response must occur. This study indicates that, 
college-bound students with SLD would benefit from formal instruction at the high 
school level prior to the college transition to increase college readiness skills that 
entail accurate and complete applications when filling out of forms. 
  Direct instruction (DI) has proven as an effective research-based 
intervention. Research indicates that DI is a powerful and proven, research based 
teaching model (Carnine, 1997). DataWORKS Educational Research defines DI as: “A 
strategic collection of instructional practices combined together to help teachers 
design and deliver well-crafted lessons that explicitly teach content” (p. 1). This 
teaching model has shown to be effective for many learners, especially for low-
performing students. 
  The DI model of instruction consists of the following five phases: (a) 
orientation to the learning task, (b) presentation of a calibrated amount of new 
material, (c) structured practice, (d) guided practice, and (e) independent practice. 
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It targets strategies for student success and can be used in a reading, writing, and 
math content areas. As noted by Moore (citation): 
Effective teachers, those who beat the odds in preventing student failure, 
combine direct, explicit instruction of strategies and concepts with other 
teaching approaches…they provide students with content-rich materials, 
interact with them in meaningful discussions, and engage them in purposeful 
writing, all of which afford student opportunities to explore how to use the 
strategies and clarify concepts across diverse contexts, and so make the 
strategies and concepts their own. (p. 1)  
  Successful transition to postsecondary settings requires mastery of many 
skills, including completion of application forms. The purpose of this project is to 
examine the effects of DI on increased performance when filling out college forms of 
students with SLD. DI will be applied to teach students that will transition from high 
school to college on how to independently complete application forms.  
Purpose Statement and Research Questions 
  This research study will determine the extent to which a DI approach teaches 
17-18 year old students with SLD to accurately and independently complete 
required college forms necessary for registration and disability resource center 
services. 
 Research questions are as follows: 
1. For eight 17-18 year-old students at the high school level with a SLD in a 
resource classroom, to what extent will direct instruction help students to 
independently complete college application forms as measured by pre- and a 
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post- assessment? 
2. For one admission counselor and one DRC representative at a 2- or 4- year 
college, to what extent will they rate post- assessment applications of 
students on accuracy and completeness or well prepared to pre-assessment 
applications? 
For both questions, pre- and post- assessment will be administered. 
 
Method 
Participants and Setting 
  
Participants in this study included eight 17-18 year-old high school students 
in a suburban city in the Western U.S. The researcher (i.e., a special education 
teacher) identified junior and senior participants who qualify for special education 
services with a SLD; each participant mapped out plans to graduate high school on 
time and set a goal to pursue a postsecondary education to attend a 2- or 4- year 
college by identifying a postsecondary setting of choice, and program of study. 
The researcher selected the participants for the study. This group included 
five males and three females; four Caucasian students, three African American 
students, and one Hispanic student from low to middle class families. Criteria for 
selection included the following: (a) Utah State Office of Education Special Education 
Rules (2007) classification as SLD using the discrepancy model, (b) a screening 
measure indicating a limitation in the skill of filling out forms, (c) a map identifying 
plans for graduation, and (d) a goal identifying a postsecondary education setting 
and a program of study. As the resource teacher working with each of these 
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students, the researcher contacted each selected participant, and parents or legal 
guardian, in order to explain the study and obtain consent to participate.  
Dependent Measures 
Participants in this study filled out two forms needed for college registration 
and disability resource center services: (a) a college admission application and (b) a 
disability resource center application. These forms are described below: 
College admission application. The application (shown in Appendix A) is 
the form used by Utah State University. The application for undergraduate 
admission form, similar to other applications, includes personal, contact, 
educational, college, enrollment, and residency information. 
Disability resource center (DRC) application. The DRC application (shown 
in Appendix B) is the form used by Salt Lake Community College. The form includes 
personal, disability, contact, and accommodation information. 
 Pre- and post-measurement procedures. Each participant completed the 
application forms as pre-assessments. The forms were graded using rubric criteria 
on accuracy and completion (see Appendices C, D, E, and F). The rubric included 
accuracy of information in each blank (scored one [1] or zero [0]) and percent of all 
blanks completed (i.e., whether or not information appears in a blank). Two 
measures used percent accuracy and percent completeness. These measures were 
calculated for each form for each participant. The post-assessment measure, which 
was identical to the pre-assessment measure, was administered at the end of each 
session during the independent practice phase.  
Procedures 
 15
The researcher used DI to teach students how to accurately complete college 
admission application and DRC application forms. The DI model consisted of the 
following five phases: (a) orientation, (b) presentation, (c) structured practice, (d) 
guided practice, and (e) independent practice. The study consisted of two sessions, 
which included a lesson developed by the researcher for each session: how to 
complete a college admission application form and how to complete a disability 
resource application form (see lesson plan Appendices G and H). The sessions began 
after an orientation and completion of pre-assessments. The duration of each 
session was approximately 60 min and took place in a group setting with all eight 
participants. Each lesson incorporated a discussion involving the specific purpose of 
each application and the importance of the disability resource center. The unit 
included application forms in each session similar to the pre- and post-assessment 
forms. Participants received a demonstration (i.e., model) on how to fill out various 
sections of each form, inspected forms for both college admission applications and 
DRC applications using examples and non-examples, and then practiced on identical 
forms until they completed sections of the form accurately and completely. 
Thereafter, participants were required to independently complete the entire form. 
Instruction proceeded until each participant completed all sections of each form in 
guided practice phase; both post-assessment forms were completed independently 
during independent practice phase.  
Social Validity Measure 
The social validity measure of this study mixed the pre- and post- 
assessments of the college admission application form into a randomized set of files. 
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A admission counselor rated college application forms and a DRC representative 
rated DRC applications. The researcher removed student identifiers and replaced 
them with numbers. A table of participants’ initials and numbers were kept for 
reference. The researcher coded pre-assessments with “M, N, O, P, Q, R, S, or T” and 
all post-assessments with “D, E, F, G, H, I, J, K, or L”. All dates on the application 
forms were removed. The researcher submitted mixed files of college admission 
applications to a admission counselor and DRC applications were submitted to a 
DRC representative, these individuals were unaware of the purpose of the research 
project. The admission counselor and DRC representative were both asked the 
following question: Given the information on the form in front of you, to what extent 
is this student ready to apply for college? See form in Appendix I. 
The admission counselor rated each participant’s college admission 
application form on a scale on a 1 (incomplete and inaccurate - not prepared) to 6 
(complete and accurate - well prepared). The researcher re-organized forms to 
produce individual pre- and post- assessments for comparison. Rating scale data 
were examined to determine whether, for a specific participant, post-ratings were 
higher than pre-ratings and by how much (see Figure 1 and 2). The same procedure 
was used for the DRC representative using the DRC application form.  
Inter-Scorer Reliability 
Two, institutional review board (IRB) certified teachers, were selected as 
scorers and trained to a mastery criterion by the researcher to score application 
forms using the grading rubric. Inter-scorer data were used only to check 
researcher’s scoring reliability. Scorers scored one completed application of each 
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type, compare scores, and adjusted the rubric.  Thereafter, the researcher scored all 
forms and the additional scorers independently scored three applications of each 
type across eight participants (38% of total forms). Inter-scorer reliability was 
computed by comparing the first to the second scorer’s score for each blank, totaling 
agreements and disagreements, dividing the lower score by the higher score times 
100 to produce a percentage. The same procedure was used to compute reliability 
for completeness. For the college admission application form, inter-scorer reliability 
was 93.84% for accuracy and 99.20% for completeness. For the disability resource 
form, inter-scorer reliability was 97.10% for accuracy and 95.10% for completeness.  
Treatment Integrity 
One observer was trained by the researcher to score a DI session using a 
checklist. The observer observed one of the two DI sessions conducted by the 
researcher (50% of total sessions) for purposes of assessing treatment integrity. 
Given a brief checklist, the observer used the researcher’s lesson plan, and scored 
whether the session was delivered as specified. Treatment integrity was expressed 
as the number of steps implemented correctly divided by the total times 100. The 
observer recorded the researcher to conduct the treatment session with 30 out of 
30 checklist items checked, or 100% integrity. 
Data Collection Procedures 
For a given participant, post- assessment scores for accuracy and completion 
were compared to pre-assessment scores for each form. The researcher computed 
difference scores between pre- and post- assessment for both college application 
forms and display results along with means (see Table 1). Social validity data were 
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computed on the admission counselor’s and DRC representative’s ratings for each 
participant’s pre- and post- forms.  
 Results 
 Table 1 presents data on pre- and post-assessments regarding the accuracy 
of the college admission application form. Mean scores were 44% (range: 23% to 
67%) for the pre-assessment and 80% (range: 57% to 96%) for the post-
assessment. Post-assessment scores exceeded pre-assessment scores for all eight 
participants. Two participants with low pre-assessment scores (Participant 2: 23%; 
Participant 7: 40%) also had relatively low post-assessment scores (Participant 2: 
57%; Participant 7: 71%) while two others with low pre-assessment scores 
(Participant 3: 52%; Participant 8: 36%) made major gains on post-assessment 
scores (Participant 3: 93%; Participant 8: 94%). Despite instruction, three post-
assessment scores were below 80% accuracy (Participants 2, 6, and 7). No post-
assessment score was 100%. 
 Table 2 presents data on pre- and post-assessments on the completeness of 
the college admission application form. Mean scores were 60% (range: 24% to 
83%) for the pre-assessment and 85% (range: 53% to 98%) for the post-
assessment. Post-assessment scores exceeded pre-assessment scores for all eight 
participants. Patterns of scores for participants were similar to accuracy scores. For 
example, Participant 2 and 6 had relatively low post-assessment scores (53% and 
67%, respectively). Nonetheless, the remaining eight participants had scores at 92% 
completeness or above. No post-assessment score was 100%. 
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 Table 3 shows data on pre- and post-assessments of the accuracy of the 
disability resource application form. Mean scores were 55% (range: 34% to 73%) 
for the pre-assessment and 87% (range: 76% to 100%) for the post-assessment. 
Post-assessment scores exceeded pre-assessment scores for all eight participants. 
One post-assessment score was 100%, and only two scores were lower than 80%. 
 Table 4 shows data on pre- and post-assessments of the completeness of the 
disability resource application form. Mean scores were 55% (range: 39% to 93%) 
for the pre-assessment and 87% (range: 78% to 100%) for the post-assessment. 
Pre-assessment range was highest for any accuracy or completion task. Post-
assessment scores exceeded pre-assessment scores for all eight participants. One 
post-assessment score was 100%, and only one score was lower than 80%. 
 Figure 1 presents rating data by the admission counselor who rated pre- and 
post-assessment college admission application forms on accuracy and completeness 
or well prepared to apply for college. Data are grouped by participant, showing side-
by-side pre- and post-ratings. Five participants’ post-ratings were higher than pre-
ratings. Participant 5 received pre- and post-ratings of 5 (out of 6). Participant 6 was 
given a lower score on the post-rating compared to the pre-rating. On accuracy and 
completeness measures, Participant 6 had the least difference scores in post-
assessment compared to pre-assessment. A lower rating on the post-assessment 
was due to a single question; Participant 6 marked “no” when asked to indicate U.S. 
citizenship. The admissions counselor reported the accuracy of this question was an 
essential part of the application. Participant 2, who had consistently low accuracy 
and completion assessment scores, was rated “1” (not prepared) in both pre- and 
 20
post-ratings. The post-rating for Participant 2 is interesting because accuracy and 
completeness assessments were scored higher in the post-assessment, but 
apparently not enough to produce higher ratings by the admission counselor. One 
participant (8) was given the highest rating on preparedness for the post-rating. The 
mean difference rating across participants in post- compared to pre-rating was 1.0.  
 Figure 2 presents rating data by the DRC representative who rated pre- and 
post-assessment DRC application forms on accuracy and completeness or well 
prepared to apply for college. Eight participants post-ratings were higher than pre-
ratings. Only Participants 3 and 5 had equal scores on pre- and post-ratings, and 
those scores were high (“5” and “6”, respectively). Participant 2’s form was rated “1” 
on pre- and “2” on post-rating. The mean difference rating across participants in 
post- compared to pre-rating was 2.6. 
Discussion 
 The purpose of this study was to determine the extent to which a DI 
approach teaches 17-18 year old students with SLD to accurately and independently 
complete required college forms necessary for registration. Given the results, this 
study demonstrates that DI can teach students to independently complete college 
application forms that will prepare them for college registration requirements.  Low 
pre-assessment scores substantiate that these participants with SLD struggle with 
completion and accuracy when completing college application forms. Relatively high 
post-assessment scores and high ratings of admission counselors and DRC 
representatives show that increased performance is a function of instruction. These 
findings should compel high school special educators to identify college application 
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forms as an instructional target meriting attention for their college-bound students.  
 Although results were fairly consistent and showed higher accuracy and 
completeness across forms, some observations are noteworthy. Only one 
participant (Participant 5) scored 100% for accuracy and completion of one form 
(DRC). Although many other participants scored above 80% on post-assessments, 
considerable inaccuracy and incompleteness remained after two sessions of 
instruction. Teachers may need to allocate additional instruction leading to mastery. 
On the other hand, instruction was sufficient to produce higher ratings by 
independent raters for most participant post-instruction forms. 
 Social validity data in this study were collected only from the perspective of 
the admissions counselor and DRC representative. No social validity data were 
collected on participant measures, observations suggested participants were more 
confident and less intimidated by form completion tasks. Moreover, and perhaps 
more important, participants filling out the DRC application form became more 
aware of their disability diagnosis and perhaps had a better understanding of the 
importance to disclose disability-related information. 
Limitations 
 This study involved only eight participants, far fewer than most adequately 
powered pretest posttest designs (Cohen, Mannion, & Morrison, 2007). The small n 
study prevents definitive conclusions regarding the effects of DI or generalization to 
the population. The results from this study serve only as a pilot study for more 
extensive research on form completion and accuracy for college-bound students 
with SLD.  Future research may want to consider adding more participants with 
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greater heterogeneity so that results are more generalizable to the population of 
college-bound students with SLD. 
 This study used DI procedures for all participants. It remains unknown what 
results might have been obtained if a control group had completed a pre- and post-
assessment (but without DI). Practice effects may have increased post-assessment 
scores over pre-assessment scores for a control group. However, it seems unlikely 
that difference scores would approach those found with the DI procedures. 
 Findings from this study should not be interpreted to imply increased 
readiness for college academics. The scope of this study was narrow and limited to 
demonstrating increased performance on printed forms. Additional research is 
necessary to assess the academic preparedness of college-bound students with SLD 
(see Wolanin & Steele, 2004) 
Future Research 
One area of future research should be to continue the search for similar 
studies in the field of tutorials, college supports, or assistance in filling out college 
application forms. This is an important topic in postsecondary transition for student 
with SLD.  Any information relating to this field of study would support potential 
research. A second area of future research should investigate effects of instruction 
on form completion with a larger, diverse number of participants.  The researcher 
should consider gender percentages, cultural influences, and economic differences. 
This study could be extended to add more participants to consider gender, cultural, 
and economic diversity. An alternate approach would be to determine to what 
extent would gender, cultural, and or economic status directly influences or impact 
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test results. A third area of future research should be conducted to determine if a 
relationship exists between students with SLD receiving direct instruction in how to 
fill out college application forms to students independently registering for college. 
Would more students with SLD attend college if they could independently fill out 
complex college forms? This field would benefit if there were a functional 
relationship determined between these two factors. Finally, future research could 
compare a group of participants who received DI with another group of participants 
who did not receive DI in filling out college application forms to determine the 
effectiveness of the independent variable. Clearly future research is needed in this 
field of study. 
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Table 1 
Summary of Accuracy Results – College Admission Application Form  
Participant    Pre   Post     Difference  
Participant 1   46%   96%     50%    
Participant 2   23%   57%     34%   
Participant 3   52%   93%     41%   
Participant 4   40%   86%     46%      
Participant 5   67%   83%     16%    
Participant 6   47%   64%     17%   
Participant 7   40%   71%     31% 
Participant 8   36%   94%                  58% 
Mean scores   44%   80%     36%  
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Table 2 
Summary of Completeness Results - College Admission Application Form  
Participant    Pre   Post     Difference  
Participant 1   72%   98%     26%   
Participant 2   24%   53%     29%  
Participant 3   58%   92%     34%   
Participant 4   83%   94%     11%   
Participant 5   80%   90%     10%    
Participant 6   58%   67%     9%  
Participant 7   43%   93%     50%   
Participant 8   66%   92%     26% 
Mean scores   60%   85%     25%  
 
  
 29
Table 3 
Summary of Accuracy Results - Disability Resource Application Form  
Participant    Pre   Post     Difference  
Participant 1   56%   88%     32%    
Participant 2   34%   78%     44%  
Participant 3   66%   88%     22%   
Participant 4   66%   93%     27%      
Participant 5   73%   100%     27%    
Participant 6   54%   83%     29% 
Participant 7   44%   76%     32%   
Participant 8   46%   90%     44% 
Mean scores   55%   87%     32% 
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Table 4 
Summary of Completeness Results - Disability Resource Application Form (Researcher) 
Participant    Pre   Post     Difference  
Participant 1   88%   95%     7%    
Participant 2   39%   78%     39%  
Participant 3   78%   95%     17%   
Participant 4   85%   98%     13%   
Participant 5   93%   100%     7%    
Participant 6   78%   93%     17% 
Participant 7   63%   90%     27%   
Participant 8   66%   93%     27% 
Mean difference score 74%   93%     19%  
 
 
 
 
 
  
Figure 1. Data on admission counselor
admission application form
prepared). 
 
Figure 2. Data on disability resource center 
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Appendix C 
 
 
 
COLLEGE ADMISSIONS APPLICATION - COMPLETENESS 
 
Line 1  
Last Name:     Complete: response    Incomplete: blank  
 
First Name:    Complete: response    Incomplete: blank  
 
Middle:   Complete: response    Incomplete: blank  
 
Line 2  
Previous Last Name:  Complete: response    Incomplete: blank   
 
First Name:    Complete: response   Incomplete: blank   
 
Middle:   Complete: response    Incomplete: blank  
 
Line 3  
Street Address:   Complete: response    Incomplete: blank  
 
City:    Complete: response    Incomplete: blank  
  
State:                               Complete: response    Incomplete: blank   
 
ZIP Code:   Complete: response    Incomplete: blank  
 
Line 4  
Primary Phone:  Complete: response   Incomplete: blank   
 
E-mail:   Complete: response    Incomplete: blank  
 
Line 5  
Gender:   Complete: response   Incomplete: blank  
 
Date of Birth:   Complete: response   Incomplete: blank  
 
Place of Birth (City)  Complete: response    Incomplete: blank  
 
State/Country:  Complete: response   Incomplete: blank  
 
 41
Line 6  
Social Security:  Complete: response    Incomplete: blank 
 
Line 7  
U.S. Citizen:   Complete: response  Incomplete: blank   
 
Resident Alien #:   Complete: response    Incomplete: blank  
 
Other:    Complete: response  Incomplete: blank  
 
Line 8  
Citizen:   Complete: response    Incomplete: blank  
 
Line 9 
Marital Status:  Complete: response   Incomplete: blank  
 
I am a veteran  Complete: no response    Incomplete: blank  
 
Line 10  
Religious:   Complete: response   Incomplete: blank   
 
Native Lang:   Complete: response    Incomplete: blank   
 
Line 11 
Family member:  Complete: response    Incomplete: blank     
 
Ethnicity:   Complete: response    Incomplete: blank   
 
Race:    Complete: response    Incomplete: blank   
 
Line 12  
Conviction:   Complete: response     Incomplete: blank   
 
Line 13  
Emergency Contact:  Complete: response     Incomplete: blank   
 
Line 14  
Father’s Name:  Complete: response    Incomplete: blank   
 
Street:    Complete: response   Incomplete: blank   
 
City/State/Zip:  Complete: response   Incomplete: blank   
 
Telephone:   Complete: response  Incomplete: blank   
 
E-mail:   Complete: response   Incomplete: blank   
 42
 
Line 15  
Mother’s Name:  Complete: response  Incomplete: blank   
 
Street:    Complete: response  Incomplete: blank   
 
City/State/Zip:  Complete: response    Incomplete: blank  
  
Telephone:   Complete: response   Incomplete: blank   
 
E-mail:   Complete: response    Incomplete: blank   
 
Line 16  
Other:    Complete: response    Incomplete: blank   
 
Street:    Complete: response    Incomplete: blank   
 
City/State/Zip:  Complete: response   Incomplete: blank   
 
Telephone:   Complete: response  Incomplete: blank   
 
Relationship:   Complete: response  Incomplete: blank   
 
Line 17  
High School:   Complete: response    Incomplete: blank   
 
City/State:   Complete: response    Incomplete: blank   
 
Dates attended:  Complete: response    Incomplete: blank   
 
Line 18  
Graduate:   Complete: response    Incomplete: blank   
 
Expected Date:  Complete: response  Incomplete: blank   
 
Line 19  
GED:    Complete: response    Incomplete: blank   
 
Date taken:   Complete: response    Incomplete: blank   
 
Line 20 - Seniors ONLY (researcher will confirm) – Junior complete: N/A or dash 
 
English:   Complete: response    Incomplete: blank   
 
Math:    Complete: response    Incomplete: blank   
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Science:   Complete: response    Incomplete: blank   
 
History:   Complete: response    Incomplete: blank   
 
Line 21  
College:   Complete: response    Incomplete: blank   
 
Line 22  
Semester:   Complete: response   Incomplete: blank   
 
Year:    Complete: response   Incomplete: blank   
 
Line 23  
USU Campus:   Complete: response   Incomplete: blank   
OR  
Regional Campus:  Complete: response   Incomplete: blank   
 
Line 24  
Field of Study:   Complete: response    Incomplete: blank   
 
Applying:   Complete: response   Incomplete: blank   
 
Line 25  
Purpose:   Complete: response    Incomplete: blank  
 
Line 26  
First Generation  Complete: response   Incomplete: blank   
 
Line 27  
Re-entry:   Complete: response  Incomplete: blank     
 
Line 28  
Expelled:   Complete: response   Incomplete: blank   
 
Line 29   
Utah Resident:  Complete: response  Incomplete: blank    
 
Registered Voter:  Complete: response    Incomplete: blank   
 
Line 30  
Driver’s license:  Complete: response    Incomplete: blank   
 
License state:   Complete: response    Incomplete: blank    
 
License Number:  Complete: response    Incomplete: blank   
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Line 31  
Utah Resident:  Complete: response    Incomplete: blank   
 
Graduate UT HS:  Complete: response    Incomplete: blank    
 
Line 32  
Live in Utah:   Complete: response    Incomplete: blank   
 
Line 33  
Census Number:  Complete: response   Incomplete: blank   
 
Tribal Affiliation:  Complete: response   Incomplete: blank   
 
Line 34 - Last Three Years 
From:    Complete: response    Incomplete: blank   
 
Employer, School:  Complete: response    Incomplete: blank   
 
City and State:  Complete: response    Incomplete: blank   
 
Line 35  
Interest:   Complete: response    Incomplete: blank   
 
Line 36  
Applicant Name:  Complete: response    Incomplete: blank   
 
Applicant Signature:  Complete: response    Incomplete: blank    
 
Date:    Complete: response   Incomplete: blank   
Line 37  
Office Use Only:  Complete: blank   Incomplete: response 
  
SCORING 
Participant #: _____ 
Score:  _____/83  
Percentage  __________% 
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Appendix D 
 
 
 
COLLEGE ADMISSIONS APPLICATION - ACCURACY 
 
Line 1  
Last Name:     Accurate: last name capitalized, name spelled correctly 
 
    Inaccurate: blank or last name not capitalized or spelled 
incorrectly 
 
First Name:    Accurate: first name capitalized and name spelled correctly 
 
 Inaccurate: blank or first name not capitalized, or name 
spelled incorrectly 
 
Middle:  Accurate: Initial of middle name abbreviated with a period 
(example S. or A.), N/A, or a dash (for participant with no 
middle name) 
 
 Inaccurate: middle name spelled out, middle initial not 
capitalized or abbreviated 
Line 2  
Previous Last Name:  Accurate: N/A or a dash (not participant will have a 
previous name) 
 
    Inaccurate: blank 
 
First Name:   Accurate: N/A or a dash (not participant will have a 
previous name) 
 
    Inaccurate: blank  
 
Middle:  Accurate: N/A or a dash (not participant will have a 
previous name) 
 
    Inaccurate: blank 
Line 3  
Street Address:   Accurate: correct address used see list for participant’s 
accurate address, correct capitalization of street name, proper 
use of abbreviation for directions (S. for South, N. for North), or 
use of directions spelled out with proper capitalization (North 
or South), proper use of abbreviation for Road, Drive, or 
Avenue (Rd., Dr., or Ave.) 
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  Inaccurate: missing house numbers, inaccurate address 
listed, incorrect capitalization for street name, incorrect 
abbreviation (for example S with no period), spelling errors, 
incorrect abbreviation for Road, Drive, or Avenue (for example 
Rd with no period) 
 
City:  Accurate: city capitalized and spelled correctly 
 
  Inaccurate: blank or city not capitalized and misspelled 
 
State:                               Accurate: state abbreviation listed both letter capitalized 
(UT), state spelled out correctly and capitalized 
 
  Inaccurate: state abbreviated incorrectly (Ut, Ut., UT., or 
U.T.), state spelled incorrectly, state not capitalized 
 
ZIP Code:  Accurate: correct zip code listed 
 
    Inaccurate: blank or incorrect zip code 
Line 4  
Primary Phone:  Accurate: number listed with area code in parenthesis and a 
dash (for example (801) __ __ __ - ___ ___ ___ ___ )  
 
  Inaccurate: missing phone number, no use of parenthesis, 
no dash in phone number 
 
E-mail:  Accurate: a professional e-mail (appropriate name), use @ 
(example @yahoo.com) 
 
    Inaccurate: blank, an inappropriate e-mail account listed 
Line 5  
Gender:  Accurate: correct box checked M – male or F – female  
 
  Inaccurate: blank or no box checked  
 
Date of Birth:  Accurate: month, date, and year listed – all four digits 
(mm/dd/yyyy) 
 
 Inaccurate: blank or missing month, date or year, year 
including only two digits 
 
Place of Birth (City)  Accurate: city capitalized and spelled correctly 
 
  Inaccurate: blank or city not capitalized and misspelled 
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State/Country:  Accurate: state abbreviation listed both letter capitalized 
(UT), state spelled out correctly and capitalized / County 
abbreviated (UT/USA) 
 
  Inaccurate: state abbreviated incorrectly (Ut, Ut., UT., or 
U.T.), state spelled incorrectly, state not capitalized, country 
missing, not abbreviated 
Line 6  
Social Security:  Accurate: Participant number listed or coded with last four 
digits (XXX-XX-1234) 
 
    Inaccurate: blank, N/A, or a dash 
Line 7  
U.S. Citizen:  Accurate: correct box checked Y – yes or N– no (all 
participant should check yes) 
 
    Inaccurate: blank or N - no box checked 
 
Resident Alien #:   Accurate: N/A or dash (no students are have an alien 
number) 
 
    Inaccurate: blank or a number listed 
 
Other:    Accurate: N/A or a dash 
 
    Inaccurate: blank or a number listed 
Line 8  
Citizen:  Accurate: correct box checked Y – yes or N– no (all 
participant should check yes) 
 
    Inaccurate: blank or N - no box checked 
Line 9  
Marital Status:  Accurate: correct box checked- single (all participant should 
check single) 
 
    Inaccurate: blank or married box checked 
 
I am a veteran  Accurate: veteran box not checked 
 
    Inaccurate: checked veteran box 
  
Line 10  
Religious:  Accurate: religion listed, capitalized and spelled correctly, 
N/A or dash 
 
    Inaccurate: blank or capitalization and spelling errors 
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Native Lang:  Accurate: native language listed, capitalized and spelled 
correctly 
 
    Inaccurate: blank or capitalization and spelling errors 
Line 11  
Family member:  Accurate: one or more boxed checked or left blank 
 
  Inaccurate: 
 
Ethnicity:  Accurate: correct box checked (researcher will confirm) 
 
  Inaccurate: incorrect box checked 
 
Race:  Accurate: correct race box checked (researcher will 
confirm) 
 
  Inaccurate: incorrect race checked 
Line 12  
Conviction:  Accurate: correct box checked (researcher will confirm) 
 
  Inaccurate: incorrect box checked 
Line 13  
Emergency Contact:  Accurate: checked one or more of the three boxes for an 
emergency contact 
 
  Inaccurate: no box checked 
Line 14  
Father’s Name:  Accurate: first and last name capitalized, name spelled 
correctly 
 
 Inaccurate: blank, first or last name not capitalized or 
spelled incorrectly 
 
Street:  Accurate: correct address used see list for participant’s 
accurate address, correct capitalization of street name, proper 
use of abbreviation for directions (S. for South, N. for North), or 
use of directions spelled out with proper capitalization (North 
or South), proper use of abbreviation for Road, Drive, or 
Avenue (Rd., Dr., or Ave.) 
 
  Inaccurate: missing house numbers, inaccurate address 
listed, incorrect capitalization for street name, incorrect 
abbreviation (for example S with no period), spelling errors, 
incorrect abbreviation for Road, Drive, or Avenue (for example 
Rd with no period) 
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City/State/Zip:  Accurate: city capitalized and spelled correctly, state 
abbreviation listed both letter capitalized (UT), state spelled 
out correctly and capitalized, and correct zip code listed 
 
  Inaccurate: blank or city not capitalized and misspelled, 
state abbreviation listed both letter capitalized (UT), state 
spelled out correctly and capitalized, blank or incorrect zip 
code 
 
Telephone:  Accurate: number listed with area code in parenthesis and a 
dash (for example (801) __ __ __ - ___ ___ ___ ___ )  
 
  Inaccurate: missing phone number, no use of parenthesis, 
no dash in phone number 
 
E-mail:  Accurate: a professional e-mail (appropriate name), use @ 
(example:  ________@yahoo.com) 
 
    Inaccurate: blank, an inappropriate e-mail account listed 
Line 15  
Mother’s Name:  Accurate: first and last name capitalized, name spelled 
correctly 
 
 Inaccurate: blank, first or last name not capitalized or 
spelled incorrectly 
 
Street:  Accurate: correct address used see list for participant’s 
accurate address, correct capitalization of street name, proper 
use of abbreviation for directions (S. for South, N. for North), or 
use of directions spelled out with proper capitalization (North 
or South), proper use of abbreviation for Road, Drive, or 
Avenue (Rd., Dr., or Ave.) 
 
  Inaccurate: missing house numbers, inaccurate address 
listed, incorrect capitalization for street name, incorrect 
abbreviation (for example S with no period), spelling errors, 
incorrect abbreviation for Road, Drive, or Avenue (for example 
Rd with no period) 
 
City/State/Zip:  Accurate: city capitalized and spelled correctly, state 
abbreviation listed both letter capitalized (UT), state spelled 
out correctly and capitalized, and correct zip code listed 
 
  Inaccurate: blank or city not capitalized and misspelled, 
state abbreviation listed both letter capitalized (UT), state 
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spelled out correctly and capitalized, blank or incorrect zip 
code 
 
Telephone:  Accurate: number listed with area code in parenthesis and a 
dash (for example (801) __ __ __ - ___ ___ ___ ___ )  
 
  Inaccurate: missing phone number, no use of parenthesis, 
no dash in phone number 
 
E-mail:  Accurate: a professional e-mail (appropriate name), use @ 
(example:  _____@yahoo.com) 
 
    Inaccurate: blank, an inappropriate e-mail account listed 
Line 16  
Other:  Accurate: first and last name capitalized, name spelled 
correctly 
 
 Inaccurate: blank, first or last name not capitalized or 
spelled incorrectly 
 
Street:  Accurate: correct address used see list for participant’s 
accurate address, correct capitalization of street name, proper 
use of abbreviation for directions (S. for South, N. for North), or 
use of directions spelled out with proper capitalization (North 
or South), proper use of abbreviation for Road, Drive, or 
Avenue (Rd., Dr., or Ave.) 
 
  Inaccurate: missing house numbers, inaccurate address 
listed, incorrect capitalization for street name, incorrect 
abbreviation (for example S with no period), spelling errors, 
incorrect abbreviation for Road, Drive, or Avenue (for example 
Rd with no period) 
 
City/State/Zip:  Accurate: city capitalized and spelled correctly, state 
abbreviation listed both letter capitalized (UT), state spelled 
out correctly and capitalized, and correct zip code listed 
 
  Inaccurate: blank or city not capitalized and misspelled, 
state abbreviation listed both letter capitalized (UT), state 
spelled out correctly and capitalized, blank or incorrect zip 
code 
 
Telephone:  Accurate: number listed with area code in parenthesis and a 
dash (for example (801) __ __ __ - ___ ___ ___ ___ )  
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  Inaccurate: missing phone number, no use of parenthesis, 
no dash in phone number 
 
Relationship:  Accurate: a professional e-mail (appropriate name), use @ 
(example:  _____@yahoo.com) 
 
    Inaccurate: blank, an inappropriate e-mail account listed 
Line 17  
High School:  Accurate: Syracuse High School or Syracuse High (correct 
capitalization and spelling) 
 
  Inaccurate: blank or capitalization or spelling error 
 
City/State:  Accurate: city capitalized and spelled correctly/ state 
abbreviation listed both letter capitalized (UT), state spelled 
out correctly and capitalized 
 
  Inaccurate: blank or city not capitalized and misspelled/ 
state abbreviated incorrectly (Ut, Ut., UT., or U.T.), state spelled 
incorrectly, state not capitalized 
 
Dates attended:  Accurate: junior (2011-2014) or senior (2010-2013) or 
shorter period for transfer students (researcher will confirm) 
 
    Inaccurate: blank, N/A, or a dash, incorrect dates listed 
Line 18  
Graduate:  Accurate: checked a box 
 
    Inaccurate: no box checked 
 
Expected Date:  Accurate: date listed in month and year (June 2013 or June 
7, 2013 comma required) 
 
 Inaccurate: blank or capitalization or spelling error, no 
comma between date/year 
Line 19  
GED:    Accurate: all students should check - No 
 
    Inaccurate: blank 
 
Date taken:   Accurate: blank, N/A or dash 
  
    Inaccurate: blank, N/A, or dash 
 
Line 20 - Seniors ONLY (researcher will confirm) 
English:   Accurate: correct class 
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    Inaccurate: blank, N/A, or dash 
 
Math:    Accurate: correct class listed 
 
    Inaccurate: blank, N/A, or dash 
 
Science:   Accurate: correct class listed 
 
    Inaccurate: blank, N/A, or dash 
 
History:   Accurate: correct class listed 
 
    Inaccurate: blank, N/A, or dash 
Line 21  
College:  Accurate: N/A or dash for the entire responses (no 
participant has attended college) 
 
    Inaccurate: blank  
Line 22  
Semester:   Accurate: semester checked, year listed (2013 or 2014) 
 
    Inaccurate: no box checked or box check and no year listed 
Line 23  
Campus:   Accurate: USU campus box check or extension site checked  
 
 Inaccurate: black, no box checked or boxed check for USU 
campus and regional site 
 
Regional Campus:  Accurate: region campus box check or USU site checked  
 
 Inaccurate: black, no box checked or boxed check for USU 
campus and regional site 
Line 24  
Field of Study:   Accurate: field listed from reference page (researcher will 
confirm) 
  
  Inaccurate: blank, N/A, or dash, field list – not offered at 
USU 
 
Applying:   Accurate: New Freshman check 
 
   Inaccurate: blank or other option checked 
Line 25  
Purpose:   Accurate: One or more boxes checked 
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    Inaccurate: no boxes checked 
Line 26  
First Generation  Accurate: Yes or No checked  
 
   Inaccurate: blank or no box checked 
Line 27  
Re-entry:   Accurate: all students should check - No 
 
    Inaccurate: blank or participant checked –Yes 
Line 28  
Expelled:   Accurate: checked Yes or No (researcher will confirm) 
 
    Inaccurate: blank or no box checked 
Line 29  
Utah Resident:  Accurate: all students should check - Yes 
 
    Inaccurate: blank or participant checked – No 
 
Registered Voter:  Accurate: checked – Yes or No 
 
    Inaccurate: black or no box checked 
Line 30  
Driver’s license:  Accurate: Checked – Yes or No (researcher can confirm) 
 
    Inaccurate: blank or incorrect box checked 
 
License state:  Accurate: state abbreviation listed both letter capitalized 
(UT), state spelled out correctly and capitalized 
 
  Inaccurate: state abbreviated incorrectly (Ut, Ut., UT., or 
U.T.), state spelled incorrectly, state not capitalized 
 
License Number:  Accurate: If Yes – box checked – license number needed (9-
digit number); If No –box checked – N/A or dash 
 
 Inaccurate: Yes – box checked and license number missing; 
No box checked and a      license number listed 
Line 31  
Utah Resident:  Accurate: checked – Yes or No 
 
    Inaccurate: blank or no box checked 
 
Graduate UT HS:  Accurate: checked – Yes or No 
  
    Inaccurate: blank or no box checked  
Line 32  
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Live in Utah:  Accurate: month and year listed, correct capitalization and 
spelling 
 
 Inaccurate: blank, N/A, dash, or incorrect capitalization and 
spelling 
Line 33  
Census Number:  Accurate: N/A or dash  
 
 Inaccurate: blank or number listed (no students have a 
census number) 
 
Tribal Affiliation:  Accurate: N/A or dash (does not apply to participants) 
 
    Inaccurate: tribe listed, capitalized or spelled incorrectly 
 
Line 34 - Last Three Years 
From:  Accurate: listed month/year to month/year, capitalization 
and spelled correctly 
 
    Inaccurate: blank or capitalization or spelling errors 
 
Employer, School:  Accurate: employer, school, or activity listed, capitalization 
or spelled correctly 
 
    Inaccurate: blank or capitalization or spelled incorrectly 
 
City and State:  Accurate: city capitalized and spelled correctly, state 
abbreviation listed both letter capitalized (UT), state spelled 
out correctly and capitalized, comma between city and state 
 
  Inaccurate: blank or city not capitalized and misspelled, 
state abbreviation listed both letter capitalized (UT), state 
capitalized and spelled out correctly, no comma between city 
and state 
Line 35  
Interest:   Accurate: box checked  
 
    Inaccurate: blank, no box checked 
Line 36  
Applicant Name:  Accurate: name printed, first and last name capitalized and 
spelled correctly 
 
  Inaccurate: blank, signature or capitalization and spelling 
errors 
 
Applicant Signature:  Accurate: signature signed 
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  Inaccurate: blank or name printed 
 
Date:  Accurate: month, year, capitalized and spelled correctly  
 
  Inaccurate: blank or missing day, month, or year – 
capitalization or spelling errors 
Line 37  
Office Use Only:  Accurate: nothing listed in this section 
 
  Inaccurate: something written in this section 
 
SCORING 
Participant #:  _____ 
Score:  _____/83 
Percentage: __________% 
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Appendix E 
 
 
 
DISABILITY RESOURCE CENTER APPLICATION - COMPLETENESS 
 
Line 1   
Participant ID#:    Complete: response   Incomplete: blank    
 
Today’s Date:   Complete: response   Incomplete: blank  
 
Line 2  
Last Name:   Complete: response    Incomplete: blank 
 
First Name:    Complete: response   Incomplete: blank 
 
Middle Initial:  Complete: response    Incomplete: blank 
 
Line 3 
Preferred Name:   Complete: response   Incomplete: blank 
 
E-mail:   Complete: response   Incomplete: blank 
 
Line 4 
Street Address:   Complete: response  Incomplete: blank   
 
Line 5  
City:  Complete: response   Incomplete: blank 
 
State:                               Complete: response   Incomplete: blank 
 
ZIP Code:  Complete: response   Incomplete: blank 
 
Line 6  
Primary Phone:  Complete: response   Incomplete: blank 
 
Other Phone:  Complete: response   Incomplete: blank 
  
Line 7  
Birth Date:   Complete: response   Incomplete: blank  
 
Gender:  Complete: response   Incomplete: blank  
 
Ethnicity:  Complete: response   Incomplete: blank 
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Line 8  
Start classes:   Complete: response   Incomplete: blank 
 
Which Campus?  Complete: response  Incomplete: blank  
 
Line 9  
What is your major?  Complete: response   Incomplete: blank 
 
Check if Undecided:  Complete: response   Incomplete: blank 
 
Line 10 
Concurrent:  Complete: response   Incomplete: blank 
 
Line 11  
Sponsor:  Complete: response or no response 
 
Line 12  
Utah resident?  Complete: response   Incomplete: blank 
 
Veteran?  Complete: response   Incomplete: blank 
 
Line 13  
High School:   Complete: response   Incomplete: blank 
 
Year Graduated:  Complete: response   Incomplete: blank 
 
Line  
Special Education:  Complete: response  Incomplete: blank 
 
Line 15  
IEP:  Complete: response   Incomplete: blank 
 
Line 16  
What kind of help?  Complete: response   Incomplete: blank 
 
Line 17  
Other colleges:  Complete: response   Incomplete: blank 
 
Date:    Complete: response  Incomplete: blank  
 
Line 18  
Services:   Complete: response   Incomplete: blank 
 
Line 19  
Disability:   Complete: response   Incomplete: blank 
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Line 20  
DRC help?   Complete: response   Incomplete: blank 
 
Line 21  
Name:  Complete: response   Incomplete: blank 
 
Phone:   Complete: response   Incomplete: blank 
  
Line 22  
Signature:   Complete: response   Incomplete: blank 
 
Date:    Complete: response   Incomplete: blank 
 
Line 23  
Initials:   Complete: response 1-7  Incomplete: blank 
 
Line 24  
Printed Name:  Complete: response   Incomplete: blank 
 
Date:    Complete: response   Incomplete: blank 
 
SCORING 
Participant #: _____ 
Score:  _____/41 
Percentage _________% 
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Appendix F 
 
 
 
 
DISABILITY RESOURCE CENTER APPLICATION - ACCURACY 
 
Line 1   
Participant ID#:    Accurate: high school participant number listed (seven-
digits) 
 
     Inaccurate: blank  
 
Today’s Date:   Accurate: month, date, and year listed, correct capitalization 
and spelling if spelled out month 
 
 Inaccurate: blank or missing month, date or year, incorrect 
capitalization and spelling if spelled out month 
Line 2  
Last Name:   Accurate: last name capitalized  
 
    Inaccurate: blank or last name not capitalized 
 
First Name:    Accurate: first name capitalized 
 
    Inaccurate: blank or first name not capitalized 
 
Middle Initial   Accurate: Middle initial abbreviated with a period 
 
 Inaccurate: Middle name spelled out or no period after the 
initial 
 
Line 3  
Preferred Name:   Accurate: N/A, a dash 
 
    Inaccurate: blank 
 
E-mail:  Accurate: a professional e-mail (appropriate name), used @ 
(example: _____@yahoo.com) 
 
    Inaccurate: blank, an inappropriate e-mail account listed 
Line 4  
Street Address:   Accurate: correct address used see list for participant’s 
accurate address, correct capitalization of street name, proper 
use of abbreviation for directions (S. for South, N. for North), or 
 60
use of directions spelled out with proper capitalization (North 
or South), proper use of abbreviation for Road, Drive, or 
Avenue (Rd., Dr., or Ave.) 
 
  Inaccurate: missing house numbers, inaccurate address 
listed, incorrect capitalization for street name, incorrect 
abbreviation (for example S with no period), spelling errors, 
incorrect abbreviation for Road, Drive, or Avenue (for example 
Rd with no period) 
Line 5  
City:  Accurate: city capitalized and spelled correctly 
 
  Inaccurate: blank or city not capitalized and misspelled 
 
State:                              Accurate: state abbreviation listed both letter capitalized 
(UT), state spelled out correctly and capitalized 
 
  Inaccurate: state abbreviated incorrectly (Ut, Ut., UT., or 
U.T.), state spelled incorrectly, state not capitalized 
 
ZIP Code:  Accurate: correct zip code listed 
 
  Inaccurate: blank or incorrect zip code 
Line 6  
Primary Phone:  Accurate: number listed with area code in parenthesis and a 
dash (for example (801) __ __ __ - ___ ___ ___ ___ )  
 
  Inaccurate: missing phone number, no use of parenthesis, 
no dash in phone number 
 
 
Other Phone:  Accurate: N/A, dash, or number listed with area code in 
parenthesis and a dash (for example (801) __ __ __ - ___ ___ ___ 
___)  
 
  Inaccurate: blank - missing phone number, no use of 
parenthesis, no dash in phone number  
Line 7  
Birth Date:  Accurate: month, date, and year listed, capitalized and 
spelled correctly 
 
 Inaccurate: blank or missing month, date or year, 
capitalization or spelling errors 
 
Gender:  Accurate: correct line checked M – male or F – female  
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  Inaccurate: black or no line check or correct line checked 
 
Ethnicity:  Accurate: name listed, ethnicity spelled correctly 
 
  Inaccurate: blank or ethnicity spelled incorrectly 
Line 8  
Start classes:   Accurate: semester listed, spelled correctly 
 
                             Inaccurate: blank or semester spelled incorrectly 
 
Which Campus?  Accurate: One of the six campuses listed, spelled correctly 
 
  Inaccurate: black or incorrect campus listed, spelling error 
Line 9  
What is your major?  Accurate: one of the major listed for the list (refer to listing 
page), spelled correctly, N/A or dash for the major line if the 
undecided line is checked 
 
  Inaccurate: blank, major spelled incorrectly, major listed 
cannot be found on the reference-listing page (not offered at 
the college) 
 
Check if Undecided:  Accurate: N/A, dash, or line check if no major is listed 
 
  Inaccurate: blank or check if a major is listed 
Line 10:  
Concurrent:  Accurate: all students filling out this form should have a 
check on the No line 
 
  Inaccurate: blank or put a check on the Yes line 
Line 11  
Sponsor:  Accurate: checked box of sponsor (researcher will confirm) 
 
  Inaccurate: blank if should be checked  
Line 12  
Utah resident?  Accurate: all students filling out this form should have a 
check on the Yes line 
 
  Inaccurate: blank or put a check on the No line 
 
Veteran?  Accurate: all students filling out this form should have a 
check on the No line 
 
  Inaccurate: blank or put a check on the Yes line 
Line 13  
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High School:  Accurate: Syracuse High School listed (capitalization 
correct, spelling correct) 
 
    Inaccurate: capitalization incorrect, spelling errors 
 
Year Graduated:  Accurate: correct year listed 2013 (seniors) or 2014 
(juniors) 
 
    Inaccurate: blank for incorrect year listed 
Line 14  
Special Education:  Accurate: all students filling out this form should have a 
check on the Yes line 
 
  Inaccurate: blank or put a check on the No line 
Line 15 
IEP:  Accurate: all students filling out this form should have a 
check on the Yes line 
 
  Inaccurate: blank or put a check on the No line 
Line 16  
What kind of help?  Accurate: IEP accommodations listed 
 
    Inaccurate: blank, N/A, or a dash 
Line 17  
Other colleges:  Accurate: N/A or dash 
 
    Inaccurate: 
 
Date:  Accurate: month, date, and year listed, correct capitalization 
and spelling if spelled out month 
 
 Inaccurate: blank or missing month, date or year, incorrect 
capitalization and spelling if spelled out month 
Line 18  
Services:   Accurate: N/A or dash 
 
    Inaccurate: blank 
Line 19  
Disability:   Accurate: correct disability listed (confirmed by researcher) 
 
    Inaccurate: blank, N/A, or dash 
Line 20  
DRC help?   Accurate: accommodation listed or an appropriate response 
 
    Inaccurate: blank, N/A, or dash 
Line 21  
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Name:  Accurate: One or more names listed, first and last name 
capitalized, or Dr. and last name 
 
 Inaccurate: no names listed, first or last name not 
capitalized 
 
Phone:   Accurate: number listed with area code in parenthesis and a 
dash (for example (801) __ __ __ - ___ ___ ___ ___ )  
  
  Inaccurate: missing phone number, no use of parenthesis, 
no dash in phone number 
Line 22  
Signature:   Accurate: participant signed first and last name in cursive 
 
 Inaccurate: participant printed first and last name or 
missing first or last name 
 
Date:  Accurate: month, date, and year listed, correct capitalization 
and spelling if spelled out month 
 
 Inaccurate: blank or missing month, date or year, incorrect 
capitalization and spelling if spelled out month 
 
Line 23  
Initials:   Accurate: items 1-7 - initialed 
 
 Inaccurate: participant printed first and last name or 
missing first or last name 
 
Line 24  
Printed Name:  Accurate: first and last name printed, capitalized and 
spelling correct 
 
    Inaccurate: signature, or capitalization and spelling errors 
 
Date:  Accurate: month, date, and year listed, correct capitalization 
and spelling if spelled out month 
 
 Inaccurate: blank or missing month, date or year, incorrect 
capitalization and spelling if spelled out month 
 
SCORING 
Participant #: _____     
Score: _____/41    
Percentage: __________% 
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Appendix I 
 
 
Given the information on the form in front of you, to what extent is this 
student ready to apply for college (services)? 
 
Please rate the following applications forms on a scale of 1 to 6 
 (1- incomplete and inaccurate Not Prepared to 6 complete and accurate – Well Prepared)  
  
#  
Form Letter 
1 
Not Prepared 
2 3 4 5 6 
Well Prepared 
1        
2        
3        
4        
5        
6        
7        
8        
9        
10        
11        
12        
13        
14        
15        
16        
 
 
